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Handbook for School-Based Mentors (SBMs) 
2020-21 

In light of the ongoing disruption and uncertainty around the Covid-19 pandemic, we appreciate the need for additional flexibility and adaptations, which may be required in order to work within specific guidelines. The information within this handbook is based on our regular placement schedules and guidelines. Please apply all guidance in a flexible manner to suit the adaptations needed within your setting. Where necessary, remote training and quality assurance by university-based mentors (UBMs) can take place to support your setting.














This handbook should be used in conjunction with the placement specific guidance, available at: https://www.bishopg.ac.uk/ite-documents-centre/
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[bookmark: _Toc49931271]Introduction

Thank you for choosing to work in partnership with BGU in supporting our trainees during their placement on an ITT programme. All trainees receive comprehensive training, which includes university taught sessions, self-study and school-based training. 

This handbook provides school-based mentors with some of the information required, when supporting our trainees. It should be complemented with the course specific guidance and associated paperwork available from the BGU website: 

https://www.bishopg.ac.uk/ite-documents-centre/ 

Here, you will find lesson observation forms, documentation relating to the expectations of the placement, along with all other relevant paperwork, which may be required.

[bookmark: _Toc49931272]Key Contacts

Aside from your designated university-based mentor (UBM), who should be the key link between the university and the mentor, other key staff involved in school placements, are listed below:


Placement Lead (Undergraduate Programmes)		Tracey Kilcoyne		
							tracey.kilcoyne@bishopg.ac.uk

Placement Lead (Postgraduate Programmes)		Mark Larrad
							Mark.larrad@bishopg.ac.uk

ITE Regional Partnership Lead			Shaun Thompson
							Shaun.thompson@bishopg.ac.uk

Head of Partnerships					Stephen Smith
							Stephen.smith@bishopg.ac.uk

Partnership Service Office				placement@bishopg.ac.uk

eRPD Technical Support				erpd@bishopg.ac.uk







[bookmark: _Toc49931273]Roles and Responsibilities

[bookmark: _Toc49931274]University-Based Mentor (UBM)
UBMs provide the link between university-based and school-based training. Most members of the academic staff within the Primary and Early Years programmes work as UBMs. In addition, there are a number of highly experienced UBMs, available to work flexibly in schools to support the training of schools-based mentors and trainees. 
The principle role of the UBM is to provide communication, support and guidance, along with training, to school-based mentors and the school in general. Contact from the UBM will usually be made very early on in the placement. The UBM will then usually be the first point of contact throughout the placement.
UBMs receive comprehensive training, delivered at the university, three times each academic year.
The key roles of the UBM are as follows:
· To ensure effective communication between BGU and the school;
· To train, support and answer any placement related questions;
· To train the SBM on the use of the eRPD;
· To carry out at least one joint observation of the trainee with the SBM;
· To monitor the trainee’s progress remotely, via the eRPD;
· To quality assure school-based training and trainee attainment across the partnership;
· To provide advice and support to SBMs on BGU paperwork and processes;
· To carry out joint lesson observations with the SBM and discuss/review the trainee’s progress;
· To support and moderate the final assessment of the trainee’s placement grades;
In addition to the above, the UBM will be able to signpost SBMs and trainees to other key staff and support services within the university, as required.

[bookmark: _Toc49931275]School-Based Mentor (SBM)

The SBM has overall responsibility for supporting and monitoring the trainee’s progress during the placement. The SBM may be the class teacher, or in some cases, another teacher within the school. 

The key roles of the SBM are as follows:
· Provide timely information for trainees on the day to day running of the school and the school’s expectations of the trainee; 
· Provide sufficient planning information during preliminary visits to allow the trainee to prepare for the school experience; 
· Provide planning, preparation, assessment and professional development time for trainees in line with programme-specific guidance; 
· Provide sufficient learning resources, as would normally be needed by the teacher, to enable the trainee to plan, teach and administer effectively; 
· Facilitate trainees in conducting research (where necessary), within ethical guidelines, particularly ensuring the sharing of data is treated sensitively, with due confidentiality and in-line with GDPR requirements; 
· Include the trainee, as appropriate, in the corporate life of the school, e.g. staff meetings, staff development days, parental consultation meetings and out-of-school learning; 
· Carry out weekly lesson observations (in line with the programme-specific guidance);
· Hold a weekly mentor meeting with the trainee;
· Engage with the eRPD, as a tool for recording and monitoring the trainee’s progress;
· Ensure that any issues or concerns regarding the placement are raised with the UBM in a timely manner;
· Work with the trainee to set, monitor and evaluate weekly SMART targets to facilitate their progress;
· Maintain regular communication with the UBM;
· Take responsibility for the assessment of trainee progress against the Teacher Standards, allowing University Based Mentors to support and moderate, and complete the required documentation promptly and accurately;
· Contribute to the review of the placement and to QA procedures in the Partnership, e.g. during moderation, External examiner and Ofsted visits; 
· Contribute to the leadership of The Partnership through evaluation and dialogue. 
It is also desirable for SBMs to engage with the mentoring and coaching training offered by BGU, to ensure the most up-to-date processes and paperwork are implemented effectively. The mentoring and coaching training also provides excellent CPD for SBMs, enabling them to enhance and refine their skills, which will hopefully impact upon the wider life of the school. Further information regarding this training can be found in Appendix 5 of this handbook.

[bookmark: _Toc49931276]Trainees

Trainees are encouraged to take overall responsibility for their training. Alongside university-based sessions and school-based training, trainees are expected to engage in self-study and professional development, according to their needs. 

The key roles of the trainee are as follows:

· Ensure attendance at all school-based and university based training sessions, notifying the appropriate personnel in accordance with school and university policies, of any absence; ​
· Ensure compliance with school policies; ​
· Take responsibility and accountability for all aspects of training (NB training includes ALL school sessions, teaching, peer-teaching, opportunities to learn from experienced staff, self-study, academic modules, etc);​
· Maintain eRPD and regularly update as stated in the placement handbook; 
· Provide online access to the eRPD for mentors (inviting them to access the eRPD via sending a link);​
· Ensure/engage in weekly meetings with the SBM; ​
· Ensure reflections are completed on the eRPD prior to the weekly mentor meetings; ​
· Seek advice from relevant staff (school or university) whenever needed; ​
· Take on and act upon advice given by relevant staff (school and university); ​
· Maintain a professional approach at all times;
· Ensure regular communication with the SBM, UBM and university are maintained, as appropriate;
· Access assistance from erpd@bishopg.ac.uk in a timely manner, for problems associated with the eRPD;

[bookmark: _Toc49931277]Quality Assurance across the Partnership

In order to ensure fairness and consistency across the partnership, quality assurance (QA) is embedded into the university programmes. This may be through the following channels:

· The role of the UBM;
· QA visits carried out by key staff within the university;
· Evaluative visits for trainees who have failed a placement;
· Regular feedback and meetings with SBMs and UBMs;

QA processes and feedback from school partners are used as a principle driver for enhancing the university programmes and the quality of the partnership.
[bookmark: _Toc49931278]The Electronic Record of Professional Development (eRPD)

The eRPD is an electronic tool, used by trainees, to monitor, track and record their progress during their ITT. Completion of the eRPD is ultimately the trainee’s responsibility. As an SBM, you will be invited via email from the trainee, to access their eRPD. To log in, please go to www.myrpd.bishopg.ac.uk where you will be prompted to enter a username and password. 

The following items on the eRPD are of key relevance to SBMs:

[bookmark: _Toc49931279]Lesson Observations

Weekly lesson observations should be carried out, using the BG lesson observation grids, available at https://www.bishopg.ac.uk/ite-documents-centre/ 

There are specific lesson observation forms for maths, English, phonics, P.E. and science. Any other lesson should be recorded using the general lesson observation grid. Once complete, the trainee should be sent a copy of the observation and will need to copy and paste the evidence, strengths and targets into their eRPD, as well as any grades. When recording strengths and targets on the lesson observation form, these should be linked to specific TS and targets should be SMART, where possible.
[bookmark: _Toc49931280]Weekly Meeting

The weekly meeting template on the eRPD provides a guide as to the structure and discussions you hold with your trainee each week. Prior to the meeting, the trainee should complete their reflections for discussion at the meeting. 

The focus of the meeting should be around the trainee’s progress against previous targets and setting new targets for the trainee to focus on during the following week. Again, these targets should be SMART and linked to the TS. 

The assessment toolkit (see later section) should be used to guide the assessment of trainee’s progress and the target setting cycle.

The discussion at the weekly mentor meeting should focus around the impact on pupil progress and you may want to discuss some of the trainee’s evidence to demonstrate this.

SBMs are encouraged to add a brief comment in the space provided following each meeting. There is also a tick box to indicate whether the trainee is making satisfactory progress during each week of the placement. Please ensure that this is ticked each week, if trainee progress is in line with the placement guidance. If you feel that the trainee is not making adequate progress, please also inform your UBM immediately. If this box is not ticked, it will be followed up by the UBM and university staff.

[bookmark: _Toc49931281]Placement Standards Review

The standards review template enables trainees to record their evidence of progress against each of the TS. Throughout the placement, trainees are encouraged to record evidence as an ongoing process. Their evidence should be cross-referenced (e.g. see lesson observation from xx/xx/xx) and from a cross-section of their experience (not just core subkects) to demonstrate breadth.

At the end of the placement, the SBM should discuss the evidence presented for each standard and verify this with a comment and decide on an overall grade for each TS. This process is usually discussed with, and supported by, the UBM, who will moderate the grades. Please note, that if a trainee is graded ‘4’ against any of the TS at the end of the placement, this is deemed a failed placement. However, some standards at grade 4 are permissible on the undergraduate BA Primary Education Introductory Placement.  Please see the Course Specific Guidance for further advice.

Finally, targets are set for the trainee, to take into their next placement (or NQT year). These should be specifically linked to the TS and SMART.

[bookmark: _Toc49931282]PSP/CfC

Where a PSP or CfC are issued to trainees, these should be recorded on the eRPD, using the template found in ‘Action Plans’. See later section for guidance on PSPs and CfCs.

[bookmark: _Toc49931283]The Assessment Toolkit

Each trainee has a paper copy of the Assessment Toolkit. This is also available on the eRPD. The assessment toolkit breaks each of the TS down into smaller units and provides specific guidance on what is required in order to meet each grade. The assessment toolkit should be referred to regularly (preferably during each weekly meeting) and should be used as a formative tool for assessing trainee progress. By highlighting aspects of the assessment toolkit throughout the placement, the overall progress of the trainee against each of the TS becomes clear. Furthermore, this toolkit should be used to guide target setting in order to ensure the trainee addresses any gaps or is aware of how to progress towards the next grade. 
[bookmark: _Toc49931284]Personal Support Plans (PSP) and Cause for Concern (CfC)

Sometimes, it is necessary to provide trainees with additional support in order to enable them to make expected progress, or to challenge them further. Both the PSP and the CfC are detailed action plans, which make it very clear to the trainee the specific areas they need to focus on in order to improve their practice, along with how they will be supported to do this. For example, this may be via practical support, where the trainee works alongside a member of staff in the school, targeted CPD to observe/visit/speak with other staff, or their own background reading. The trainee should try to be active in seeking solutions. It may be that some flexibility needs to be given to the teaching expectations, as set out in the placement guidance, in order to support their progress (e.g. you may feel it is appropriate to step back the teaching requirement temporarily to allow the trainee to focus on specific areas). 

A PSP may be issued in the following circumstances:

· Where there are some concerns in relation to the expectations of the particular programme;
· Where a trainee is struggling to meet the targets set for them during the weekly meeting;
· Where the trainee is not keeping up with the workload;
· Where a trainee is excelling and needs to be challenged further.

It is essential that a PSP is issued early where there is evidence that the trainee is not making expected progress. 

A PSP is usually reviewed after one week (5 school days). In some instances, particularly where it appears that the trainee’s well-being is at risk, a PSP target may be specifically related to personal well-being. Targets on the PSP should be SMART and discussed thoroughly with the trainee to ensure they are fully understood. 

Where a PSP is required, please ensure the UBM is informed immediately. 

A cause for concern (CfC) is usually issued following unsuccessful progress against the targets on a PSP. The CfC follows the same process as the PSP and is usually reviewed after one week (5 school days). 

If there are concerns around the trainee’s professional conduct or any issues relating to safeguarding, a CfC should be issued immediately (bypassing the need for a PSP).

Where a CfC is required, please ensure the UBM is informed immediately.

Failure to demonstrate sufficient progress against the targets on a CfC will usually result in a failed placement (see appendix 3 and 4).

[bookmark: _Toc49931285]FAQs

Who has overall responsibility for the final grading of trainees on placement?

This is usually the SBM; however, the UBM will moderate these and offer advice on the final grades.

What should I do if I have a question or concern about my trainee during placement?

In the first instance, any concerns you have should be raised immediately with your UBM. They will be able to advise you on what to do, or point you in the direction of someone who can. If you are unable to contact your UBM, please contact the relevant placement lead (see contacts above).

I can’t find the appropriate documentation I need for the placement, what should I do?

All documentation you should need during the placement should be available on the BG website https://www.bishopg.ac.uk/ite-documents-centre/

If you are unable to find the relevant documentation, or are unsure of how to use it, please contact your UBM.

I am having problems accessing the eRPD, who should I contact?

Please email eRPD@bishopg.ac.uk as soon as possible and alert your UBM.

What should I do if I have some concerns regarding my trainee’s performance or progress on placement?

You should contact your UBM to seek advice and you may need to issue a PSP or CFC (see earlier section). 



[bookmark: _Toc49931286]Appendices

1. [bookmark: _Toc49931287]The Teachers’ Standards

Teachers make the education of their pupils their first concern, and are accountable for
achieving the highest possible standards in work and conduct. Teachers act with honesty
and integrity; have strong subject knowledge, keep their knowledge and skills as
teachers up-to-date and are self-critical; forge positive professional relationships; and
work with parents in the best interests of their pupils.

Part One: Teaching

A teacher must:

1. Set high expectations, which inspire, motivate and challenge pupils
· establish a safe and stimulating environment for pupils, rooted in mutual
· respect
· set goals that stretch and challenge pupils of all backgrounds, abilities and
· dispositions
· demonstrate consistently the positive attitudes, values and behaviour which
· are expected of pupils.

2. Promote good progress and outcomes by pupils
· be accountable for pupils’ attainment, progress and outcomes
· be aware of pupils’ capabilities and their prior knowledge, and plan teaching
· to build on these
· guide pupils to reflect on the progress they have made and their emerging
· needs
· demonstrate knowledge and understanding of how pupils learn and how
· this impacts on teaching
· encourage pupils to take a responsible and conscientious attitude to their
· own work and study. 

3. Demonstrate good subject and curriculum knowledge
· have a secure knowledge of the relevant subject(s) and curriculum areas,
· foster and maintain pupils’ interest in the subject, and address
· misunderstandings
· demonstrate a critical understanding of developments in the subject and
· curriculum areas, and promote the value of scholarship
· demonstrate an understanding of and take responsibility for promoting high
· standards of literacy, articulacy and the correct use of standard English,
· whatever the teacher’s specialist subject
· if teaching early reading, demonstrate a clear understanding of systematic
· synthetic phonics
· if teaching early mathematics, demonstrate a clear understanding of
· appropriate teaching strategies.

4. Plan and teach well-structured lessons
· impart knowledge and develop understanding through effective use of
· lesson time
· promote a love of learning and children’s intellectual curiosity
· set homework and plan other out-of-class activities to consolidate and
· extend the knowledge and understanding pupils have acquired
· reflect systematically on the effectiveness of lessons and approaches to
· teaching
· contribute to the design and provision of an engaging curriculum within the
· relevant subject area(s).

5. Adapt teaching to respond to the strengths and needs of all pupils
· know when and how to differentiate appropriately, using approaches which
· enable pupils to be taught effectively
· have a secure understanding of how a range of factors can inhibit pupils’
· ability to learn, and how best to overcome these
· demonstrate an awareness of the physical, social and intellectual
· development of children, and know how to adapt teaching to support pupils’
· education at different stages of development 
· have a clear understanding of the needs of all pupils, including those with
· special educational needs; those of high ability; those with English as an
· additional language; those with disabilities; and be able to use and evaluate
· distinctive teaching approaches to engage and support them.

6. Make accurate and productive use of assessment
· know and understand how to assess the relevant subject and curriculum
· areas, including statutory assessment requirements
· make use of formative and summative assessment to secure pupils’
· progress
· use relevant data to monitor progress, set targets, and plan subsequent
· lessons
· give pupils regular feedback, both orally and through accurate marking, and
· encourage pupils to respond to the feedback.

7. Manage behaviour effectively to ensure a good and safe learning
environment
· have clear rules and routines for behaviour in classrooms, and take
· responsibility for promoting good and courteous behaviour both in
· classrooms and around the school, in accordance with the school’s
· behaviour policy
· have high expectations of behaviour, and establish a framework for
· discipline with a range of strategies, using praise, sanctions and rewards
· consistently and fairly
· manage classes effectively, using approaches which are appropriate to
· pupils’ needs in order to involve and motivate them
· maintain good relationships with pupils, exercise appropriate authority, and
· act decisively when necessary. 

8. Fulfil wider professional responsibilities
· make a positive contribution to the wider life and ethos of the school
· develop effective professional relationships with colleagues, knowing how
· and when to draw on advice and specialist support
· deploy support staff effectively
· take responsibility for improving teaching through appropriate professional
· development, responding to advice and feedback from colleagues
· communicate effectively with parents with regard to pupils’ achievements
in addition, well-being. 

Part Two: Personal and professional conduct

A teacher is expected to demonstrate consistently high standards of personal and
professional conduct. The following statements define the behaviour and attitudes which
set the required standard for conduct throughout a teacher’s career.
· Teachers uphold public trust in the profession and maintain high standards of
· ethics and behaviour, within and outside school, by:
· treating pupils with dignity, building relationships rooted in mutual respect,
· and at all times observing proper boundaries appropriate to a teacher’s
· professional position
· having regard for the need to safeguard pupils’ well-being, in accordance
· with statutory provisions
· showing tolerance of and respect for the rights of others
· not undermining fundamental British values, including democracy, the rule
· of law, individual liberty and mutual respect, and tolerance of those with
· different faiths and beliefs
· ensuring that personal beliefs are not expressed in ways which exploit
· pupils’ vulnerability or might lead them to break the law.
· Teachers must have proper and professional regard for the ethos, policies and
· practices of the school in which they teach, and maintain high standards in their
· own attendance and punctuality.
· Teachers must have an understanding of, and always act within, the statutory
frameworks, which set out their professional duties and responsibilities.









2. [bookmark: _Toc49931288]National Standards for School-Based ITT Mentors

Preamble 
A mentor is a suitably experienced teacher who has formal responsibility to work collaboratively within the ITT partnership to help ensure the trainee receives the highest quality training. 
Mentors have a crucial role to play in supporting teacher trainees during their ITT through to successful teacher accreditation and beyond the early stages of their careers. 
An effective mentor sets high expectations for pupil achievement, models high-quality teaching, and acts as an ambassador for the profession. ITT providers that have invested in effective mentoring will support trainees to become high-quality teachers, and build their resilience so that they are more likely to remain in teaching once their initial training is complete. 
Headteachers and providers have a key role to play in the selection, monitoring and ongoing support and training for mentors. 
The Standards below set out the minimum expectations for those working as school- based ITT mentor. 
The Mentor Standards 
Standard 1 - Personal qualities 
Establish trusting relationships, modelling high standards of practice, and understand how to support a trainee through initial teacher training 
The mentor should: 
· Be approachable, make time for the trainee, and prioritise meetings and discussions with them; 
· use a range of effective interpersonal skills to respond to the needs of the trainee; 
· offer support with integrity, honesty and respect; 
· use appropriate challenge to encourage the trainee to reflect on their practice; and 
· support the improvement of a trainee’s teaching by modelling exemplary practice in planning, teaching and assessment. 
Standard 2 – Teaching 
Support trainees to develop their teaching practice in order to set high expectations of all pupils and to meet their needs 
The mentor should: 
· support the trainee in forming good relationships with pupils, and in developing   effective behaviour and classroom management strategies;
· support the trainee in developing effective approaches to planning, teaching and assessment; 
· support the trainee with marking and assessment of pupil work through moderation or double marking; 
· give constructive, clear and timely feedback on lesson observations; 
· broker opportunities to observe best practice; 
· support the trainee in accessing expert subject and pedagogical knowledge; 
· resolve in-school issues on the trainee’s behalf where they lack the confidence or experience to do so themselves; 
· enable and encourage the trainee to evaluate and improve their teaching; and
· enable the trainee to access, utilise and interpret robust educational research to inform their teaching. 
Standard 3 – Professionalism 
Set high expectations and induct the trainee to understand their role and responsibilities as a teacher 
The mentor should: 
· encourage the trainee to participate in the life of the school and understand its role within the wider community; 
· support the trainee in developing the highest standards of professional and personal conduct; 
· support the trainee in promoting equality and diversity; 
· ensure the trainee understands and complies with relevant legislation, including that related to the safeguarding of children; and 
· support the trainee to develop skills to manage time effectively. 
Standard 4 – Self-development and working in partnership 
Continue to develop their own professional knowledge, skills and understanding and invest time in developing a good working relationship within relevant ITT partnerships. 
The mentor should: 
· ensure consistency by working with other mentors and partners to moderate judgements; and 
· continue to develop their own mentoring practice and subject and pedagogical expertise by accessing appropriate professional development and engaging with robust research.
3. [bookmark: _Toc49931289]Process for supporting weaker trainees on placement

Issue or concern raised with the trainee as soon as possible


Issue a PSP in order to specify the issue and the support to be offered; UBM to be notified and to offer advice



PSP to be reviewed after one week (5 school days). Has sufficient progress been made against the targets?

Yes					  No


End of process				A CfC is issued*

*If some progress has been made against the PSP targets, and it is considered that with some further support, these targets may be met, then the PSP can be extended for a further week.  


CfC to be reviewed after one week (5 school days). Has sufficient progress been made against the targets?

              Yes				      No


End of process	Is it likely that a short extension will enable the targets to be met?

	      Yes			No

		Extend the CfC by up to one
		Week and review the targets
		again. Have the targets been 
		met?

		         Yes		   No		

		End of process		   

						
Trainee has failed the placement and an evaluative visit will take place. The trainee must be informed that they have failed prior to an evaluative visit. 	

4. [bookmark: _Toc49931290]Process for dealing with issues relating to professional conduct of trainees on placement

Issue or concern raised with the trainee as soon as possible




Issue a CfC in order to specify the issue and the support to be offered; UBM to be notified and to offer advice



CfC to be reviewed after one week (5 school days). Has sufficient progress been made against the targets?

Yes					  No


End of process	Is it likely that a short extension will enable the targets to be met?

	      Yes			No

		Extend the CfC by up to one
		Week and review the targets
		again. Have the targets been 
		met?

		         Yes		   No		

		End of process		   

						
Trainee has failed the placement and an evaluative visit will take place. The trainee must be informed that they have failed prior to an evaluative visit.








5. [bookmark: _Toc49931291]BGU Mentoring and Coaching Programme for SBMs

At BGU, we actively encourage our SBMs to attend the mentoring and coaching training offered by staff at the university. This training will provide up to date information regarding:

· Supporting trainees whilst on placement
· Making the most of the BG paperwork and processes
· Advice on how to give feedback to trainees 
· Target setting
· Dealing with difficult situations
· Developing your own mentoring and coaching skills.

The training runs three times per year and consists of two days (some people choose to attend only Day 1). The training is designed to ensure your own mentoring and coaching skills remain up to date and provides excellent CPD.

For further details, please email heather.popple@bishopg.ac.uk 





























Initial Meeting: SBM Training (to be delivered by the UBM)

	Student:
	
	School:
	

	UBM:
	
	SBM:
	

	Year Group:
	
	Date:
	

	ITT Programme:
	BAPE/PTS/PGCE/SD
	Placement:
	Intro/Dev/Ext



Please use this checklist to guide the SBM training during the initial meeting and indicate which aspects have been discussed

	Does the SBM know where to locate all relevant documents for the placement through the BGU website? https://www.bishopg.ac.uk/ite-documents-centre/ 
	

	The SBM handbook is made available (located on the ITE documents centre webpage)
	

	Placement expectations discussed (ensure that teaching expectations are clear and that ALL aspects, such as phonics and P.E. are considered (where appropriate))
	

	Does the SBM have access to the trainee’s eRPD?
	

	Is the SBM confident with using the eRPD  and aware of their requirements in engaging with this (if not, please provide training as appropriate)?
	

	Expectations around planning and workload discussed
	

	Weekly meetings and weekly lesson observations (where appropriate) discussed
	

	Target setting should be SMART and guided through the use of the assessment toolkit
	

	The process and purpose of the PSP/CfC discussed
	

	Does the SBM know who to contact and have relevant contact details (e.g. the UBM’s email address, eRPD, BGU)
	

	The SBM is aware of the need for trainee’s PPA and CPD time
	

	Feedback to the trainee should encourage reflection on their own practice through careful questioning 
	

	Grading expectations and standards review discussed with the SBM
	

	SBM made aware of the Mentoring and Coaching course at BGU
	

	Purpose of UBM visits discussed and further visit dates agreed

Agreed dates:

	




A copy of this document should be given to the trainee to upload onto their eRPD as a note
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