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Primary PGCE 3-7 and 5-11 for full-time and part-time
Enrichment Experience: Leading Learning
Alternate Key Stage experience
2020-21
(Also for use by out-of-sync trainees returning in September 2020 on referred or deferred placements)

It is possible trainees may find restrictions on activities due to Covid-19 safety arrangements in their school. If trainees are unable to visit other classes or for find only limited opportunities to do so, they should make alternative arrangement to work in their base class but are not expected to teach whole class sessions. A record of all activity undertaken should be maintained in your Placement File. 



Enrichment Experience and Alternate Key stage: overview
 Enrichment time is allocated at end of some placements for a total of 18 days (FT) or 14-16 days (PT). It is can be used for two reasons: 

Either:  To explore what is meant by ‘leading learning’- e.g. shadowing the subject co-ordinator in school or within a cluster of schools, discussing the changing ‘National Landscape’ in order to demonstrate a critical understanding of developments in the subject and curriculum areas. Also, to observe the progression of skills and concepts from EYFS -Y6.

Or:  for trainees who have significant targets still to meet at the end of the block weeks to use the additional time to follow a personalised programme designed to meet individual, priority targets (usually based on PSP/C4C).

Intended Learning Outcomes:

· To develop awareness of the progression of skills from EYFS-Y6 and what those look like within real classrooms;

· To develop awareness of the role of the subject/curriculum leader;

· To develop awareness of priorities pertinent subject or area and relevant research/best practice.

Enrichment Experience -  Leading Learning
This relates to an area you would like to develop, be it an EYFS area or National Curriculum subject or an area such as SEND, EAL or outdoor learning. ‘Subject leaders provide professional leadership and management for a subject to secure high-quality teaching, effective use of resources and improved standard of learning and achievement for all pupils’. (DfE)
Subject/curriculum leaders were formally known as ‘co-ordinators’ (and, in some cases, still are), Here, we use the term ‘subject leaders’ as it implies that there is more to the role than simply coordinating resources and schemes of work.

After successful completion of their NQT year, teachers will normally be expected to take on the additional responsibility of leading an area of the curriculum. How these duties are allocated varies from school to school. Your medium-term to long-term goal may be to lead a specific area of the curriculum – but don’t expect things to fall into place as soon as your NQT year ends, you may be given responsibility for something you didn’t expect. Therefore, when responding to some of the activities in this booklet, do remember there are general principles that apply to leadership in any area of the curriculum. You should have a weekly meeting as usual with your SBM and record reflections. 
Alternate Key Stage (AKS): overview

The AKS occurs at different times for full-time and part-time Please consult grid on p. 6.  It is used to develop awareness of the key stages next to and beyond those in your pathway. Early in your placement you should negotiate which class you will be in for the 5 days. For full-time PGCE your AKS experience in the Introductory Placement is to enable you to experience the stage you are likely to progress to for your Developing Placement. However, the AKS at the end of the Developing is for you to gain experience in a stage beyond that which you would normally experience. It must be remembered that as with Enrichment days, the AKS can be used for trainees who have significant targets still to meet at the end of the block weeks to use the additional time to follow a personalised programme designed to meet individual, priority targets (usually based on PSP/C4C). 

Intended Learning Outcomes:
· To develop awareness of the procedures and practices in the key stage next to the one you are in during the Introductory Placement and the one beyond your age phase at the end of the Developing Placement. 

· To gain increased familiarity with curriculum of the stage you are in and gain an understanding of learning and progression within the primary phase 3-11 as a whole. 
	Trainees on 3-7 pathway
	Trainees on 5-11 pathway

	Introductory Placement class
	Introductory AKS
7th-11th December 2020

	Developing AKS
22nd-26th March 2021
	Introductory placement class
	Introductory AKS
7th-11th December 2020
	Developing AKS
22nd-26th March 2021


	EYFS
	KS1
	KS2 all* Trainees should try to use other days to gain more experience in either EYFS or KS1 depending on need.
	Y1, Y2
	KS2
	EYFS* for two days. Trainees should try to use other days to gain more experience in either KS1 or KS2 depending on need.

	EYFS/KS1
	KS1
	
	Y3, Y4
	UKS2 or KS1
	

	Y1
	EYFS
	
	Y5, Y6
	LKS2 or KS1
	

	Y2
	EYFS
	
	Y3/4 or 5/6
	KS1 or 3/4(if 5/6) or 5/6 (if 3/4)
	



Alternate Key stage: guidance
During this week you should be attached to one main class. However, if the school can accommodate you, it is permissible to spend time in other classes within the age phase. You are expected to observe and work with small groups under the teacher’s direction. You are not expected to be formally assessed teaching nor have whole class responsibility. Please ensure you keep all notes from observations you do, or any records you keep in your file. You should also make updating the Breadth of Experience Review a priority. You must have a weekly meeting this week where you formally record your reflections on your new role. This meeting can be with your usual SBM (if possible). Records of discussions about this can be added to your eRPD as a note. 
Finding out about the phase or key stage beyond your pathway.
*It is a requirement that all trainees should have knowledge of the key stage after that for which they are training. This means that all trainees on the 3-7 pathway should have knowledge of 0-3. Those on 5-11 should have knowledge of KS3. The intensive nature of the PGCE programme means that it is not possible in the time available for trainees to source placements in these areas, and this is not expected. However, you should use some of your AKS time to arrange meetings with staff to talk about important aspects of transition. For instance, those on 3-7 should talk to staff involved with the transition from play groups and day care to school Reception classes. Those on 5-11 pathway should talk to those in school who manage the cross-phase transition between Y6 and Y7. It is expected that this experience will fit best in the Alternate key stage experience which follows the Developing phase. However, it is up to you to organize this experience the best way you can. 
Part-time PGCE trainees should use the time at the end of each assessed placement flexibly to include AKS and Enrichment experience where possible. 
It is anticipated that opportunities to go to an alternate key stage may be limited, especially in the autumn term, due to Covid-19 restrictions. If you cannot visit other classes it is permissible to spend some time out of class if you can make arrangement to interview or talk to other members of staff (for instance, subject leads or member of the leadership team if you are investigating aspects of the curriculum or school organization/policies etc. which might benefit from their involvement). Do ensure you keep a careful and accurate record of all activities undertaken in your Placement File, and continue to evidence your wider experience in the Breadth of Experience and Standards Review documents on the eRPD.  

OVERVIEW OF TIMETABLE FOR SELF-ARRANGED PLACEMENT, ALTERNATE KEY STAGE WEEKS, 
AND ENRICHMENT DAYS 2020-21
[bookmark: _Toc373334937][bookmark: _Toc375297204]
	
	PGCE FULL-TIME
	days
	PGCE PART-TIME
	days

	PRE-PLACEMENT 
(self-arranged placement)
	5 days in school in different age groups but not necessarily all in alternate key stage. 
	5
	1. Trainee to organise placement in primary school in w/c 5th October, 12th October 2020. These days might include AKS experience. 
	4


	INTRODUCTORY PLACEMENT
	12th October to 16th December 2020
	
	w/c 2nd November 2020 to w/c 21st June 2021
	

	       Alternate Key stage
	· 7th - 11th December 2020

	5
	[bookmark: _GoBack]If required and possible elements of AKS experience should occur in Enrichment Week
	-

	  Enrichment Experience
	· 14th - 16th December 2020
· OOS 14th-18th December
	3
	· 2 days a week
w/c 7th June, w/c 14th June, w/c 21st June 

	6

	DEVELOPING PLACEMENT
	25th January to 30th March 2021
	
	w/c 21ST September 2020 to w/c 29th March 2021
	

	   Alternate Key stage
	· 22nd - 26th March 2021
	5
	If required and possible elements of AKS experience should occur in Enrichment Week 
	-

	     Enrichment Experience
	· 29th – 30th March 2021
	2
	· w/c 29th March 2021
	2/3

	EXTENDING PLACEMENT
	22nd April to 21st June 2021
	
	w/c 19th April to w/c 21st June 2021
	

	      Alternate Key stage
	N/A
	-
	If required and possible elements of AKS experience should occur in Enrichment Week
	-

	          Enrichment Experience
	· 21st - 23rd June
	3
	· w/c 21st June 2021
	2/3


Leading Learning Week: General Guidance
· If possible, agree with the school and teacher colleagues appropriate opportunities to observe learning continuity and progression in your specialist area by visiting other classes in school.

· During the Leading Learning experience trainees should be based in a class, generally working with individual children or groups under the teacher’s direction when not engaging in Leading Learning enrichment activities.

· As in all school experiences, trainees are expected to contribute, as far as is practical, to routine tasks at the beginning and end of each day. 

· Before the school experience starts, trainees should negotiate with the teacher, convenient times, when they can discuss with teacher colleagues, issues related to Leading Learning and look at relevant school policies and resources. 
 
· In situations where there are several trainees in a school, they should be aware of the additional pressures this can create and be accommodating about where they spend time during breaks or lunch times. They should also expect to contribute to the school tea or coffee fund if appropriate. 


In consultation with the appropriate curriculum leader make further notes (to be kept in your file) on these topics:
1. Discuss the role and responsibilities of a subject leader/co-ordinator including ‘assessment withoutout levels’ and where applicable, baseline assessment.
2. Discuss the role of the leader/co-ordinator in developing the practice of the staff team. How is this achieved?
3. Discuss with the relevant leader/co-ordinator how continuity and progression are monitored across school.
4. Identify  and list the practical resources  for your subject specialism that the staff team value. How is the subject/area resourced – is there, for example, a ring-fenced budget?
5.  Discuss the current priorities related to the subject specialism - locally (i.e. in school) and nationally
6.  Discuss the value of membership of subject specific associations. Identify and research the relevant subject association – and consider joining.



Further Reading

There is currently no statutory or non-statutory guidance which sets out explicitly what is expected of the ‘subject leader’. However, a wealth of information relating to archived guidance from the Department of Education or DfE (or the now defunct Teacher Training Agency). However, for your information the findings of a research paper which explored the roles and beliefs of subject co-ordinators are summarised in the next section.   Also included is a (highly paraphrased) summary of a document which was published in 2001 by the DfES: ‘The Role of Subject Leader’: taken from DfES Teachers’ Standards Framework. This document is no longer accessible online and should not be taken as in any way a statement of current government policy or expectations. Finally, some links to other articles of interest are included for your information. You should compare both readings. For instance, to what extent do the views and beliefs about the role of the subject coordinator expressed in Reading 1 become explicit in the later document? 

In 1998 the TTA produced some National Standards for Subject Leader and much of this was to reappear in the subsequent DfES publication ‘The role of the subject leader’ a few years later. Unlike its predecessor it is still available online and is well worth consulting. It can be accessed at: http://www.all-london.org.uk/archive/Resources/subject_leader_standards.pdf
A more recent Headteacher update (15th February 2015) provide a useful summary of opinions about the subject leader role (the brief summary is in fact a digest of a much longer publication available to buy). Some key questions raised include: 
· What are the pupil standards in your subject?
· How do you know?
· What are the strengths and areas for development in your subject?
· Are there any underachieving groups in your subject?
· How is staff confidence and subject knowledge within your subject?
· What does the curriculum look like?
It can be accessed here: http://www.headteacher-update.com/best-practice-article/a-guide-to-subject-leadership/86111/

Finally, Focus Education, published online (nd) Ten Top Tips for Being an Effective Subject Leader in a Primary School which can be accessed here: https://www.focus-education.co.uk/blog/ten-top-tips-for-being-an-effective-subject-leader/.
Do remember the BGU online collection, for instance: Bell, D. and Ritchie, R. (1999) Towards Effective Subject Leadership in the Primary School. Buckingham: OUP
Reading 1: Subject Leadership in the Primary School: Views of Subject Leaders, by Linda Fletcher (Liverpool Hope University College) and Derek Bell (Bishop Grosseteste College, Lincoln). Paper presented at the British Educational Research Association Annual Conference, University of Sussex at Brighton, September 2 - 5 1999. Available: http://www.leeds.ac.uk/educol/documents/00001211.htm
Some of the roles for the primary subject leader
Category
Tasks included
Resources
Purchasing / organising / developing / reviewing / providing / updating / sorting / filing
Paperwork
Policy / scheme / planning / developing aims / raising awareness of requirements / ensuring progression and differentiation / planning
Influencing Practice
Lead by example / develop practice / ensure curriculum delivery / set targets / implement change / unify practice / discussion with colleagues / lead staff meetings / motivate / raise standards / help and advise / feedback from courses
Monitoring
Assessment / evaluation / progression / continuity / check display / check test results / check planning / check targets met / visit classes / check pupils work / record keeping
Staff Inset
Meet Inset needs / advise / arrange expert input / liase with inspectors / keep colleagues informed / lead
Subject Knowledge
Keep up-to-date / attend courses / have good background knowledge
Supporting Staff
Listen / communicate / liase / help / support / share ideas / be flexible / approachable / diplomatic / aware / open / have sense of humour
Other
Administration / maintenance / qualities of personality for effectiveness (ability to organise / prioritise / achieve goals)































[image: \\bgc.local\staff-area\files\MLarrad\Downloads\subject leader.gif]Reading 1 (continued)The Venn diagram shows three views about subject leaders’ role and beliefs: what they do, what they think they should do, and what they believe makes them effective. Although this research was conducted in 1999 it might serve as a useful tool to help you focus your evaluation of the role. Feel free to refer to it in your discussion with school subject leaders. 

In particular, you might consider how relevant the ideas expressed still are. Can you identify statements which 1) are still considered relevant, or 2) are now outdated in view of changing perceptions of the role and the curriculum in primary schools.  

Two segments indicate where there is unanimity about the nature of the role. From these 13 aspects could you identify a top 5? 


































Reading 2: ‘The Role of Subject Leader’: taken from DfES Teachers’ Standards Framework 2001 (adapted and greatly abridged)

1. Subject/curriculum leaders should have knowledge and understanding of:
a. Their school’s aims, priorities, targets and action plans;
b. Statutory curriculum requirements; 
c. The characteristics of high quality teaching, learning in the subject;
d. Any implications of the Code of Practice for Special Educational Needs. 

2. Planning and setting expectations
a. Establish, with the involvement of relevant staff, short, medium and long-term plans for the development and resourcing of the subject.

3. Teaching and managing pupil learning
a. Ensure curriculum coverage, continuity and progression in the subject for all pupils;
b. Ensure guidance is provided on the choice of appropriate teaching and learning methods to meet the needs of the subject and of different pupils.

4. Assessment and evaluation
a. Ensure relevant national, local and school data, research and inspection evidence informs policies, practices, expectations and teaching methods.
b. Establish and implement clear policies and practices for assessing, recording and reporting on pupil achievement.
c. Monitor the progress made in achieving subject plans and targets
d. Evaluate the teaching of the subject in the school, use this analysis to identify effective practice and areas for improvement.

5. Pupil achievement
a. Establish clear targets for pupils’ achievement, and evaluate progress and achievement;
b. Use data to identify pupils who are underachieving and, where necessary, to create and implement effective plans of action to support those pupils.

6. Managing and developing staff and other adults
a. Lead professional development through example and support, and coordinate the provision of high quality professional development by methods such as coaching, drawing on other sources of expertise as necessary;
b. Ensure that trainee and newly qualified teachers are appropriately supported.

7. Managing resources
a. Establish staff and resource needs and advise the headteacher and senior managers of likely priorities for expenditure, and allocate available resources;
b. Ensure the effective and efficient management and organisation of learning resources including information and communications technology;
c. Maintain existing resources;
d. Ensure that there is a safe working and learning environment in which risks are properly assessed.
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